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SERBIANEFLTEACHERS’ATTITUDESTOANDRAGOGY
ANDTHESIGNIFICANCEOFLIFELONGLEARNING

Abstract:Thepresent studyaims at exploringSerbianEFL teachers’ attitudes
to andragogy and the significance of lifelong learning. Furthermore, we attempt at
investigatingthepotentialfactorsaffectingthoseattitudes,suchasgender,age,levelof
education,workexperienceandadulttutoringfrequency.Thus,weconductedasurvey
basedonthequestionnairesfromtwopreviousstudiesbyWang(2007)andAmel(2014).
Statisticalanalysesoftheobtaineddatagenerallydemonstratedpositiveattitudestowards
the implementationof andragogy in theEFL teachingof adults inSerbia, aswell as
towardsthesignificanceoflifelonglearning.Regardingthepotentialfactorsaffecting
theteachers’attitudestolifelonglearning,workexperience,ageandtutoringfrequency
proved statistically significant, while the differences caused by gender and level of
education were ascribed to mere chance. The paper likewise underscores important
implicationsforSerbianteacherseducatingadultEFLlearners.

Keywords:andragogy, lifelong learning,SerbianEFLteachers,attitudes, the
factorsofgender,age,work experience, levelof educationand frequencyof teaching
adults.

INTRODUCTION

Taking the ongoing globalization process into consideration, speaking
a lingua franca such as English has become one of the main prerequisites
for successful career development, cultural exchange and international
communicationenhancement.Englishproficiencyisreportedlyacrucialfactor
influencingsalariesandjobopportunities(Martinez&Wang,2006).Numerous
studieshavesofardealtwiththeissuesconcerningtheoptimalageforstarting
to learnaforeignlanguage,aswellas thewaychildrenandteenagersacquire
languageskillsnecessaryformasteringaforeignlanguage.However,thematter
regarding adult involvement in foreign language acquisitionis occasionally
even more complex, especially considering the fact that extensive research
investigatingtheeffectofageonlanguageacquisitiondemonstratedthatlearning
aforeignlanguagebecamemoredifficultasonegotolder(Krashen,1973;Long,
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1990). Moreover, adult learners exhibit age-related memory and processing
speeddeterioration,whichdirectlyaffectslanguagelearning(Salthouse,2004).

IfwetaketheU.S.educationsystemforinstance,itseemsworthmentioning
thatitprovidesfreeadultEFLlearningcoursesforthoseaimingatimprovingtheir
Englishskills,andallegedlyonlyabout45percentof immigrantsundergothe
courses.Theraisingofadultliteracylevelishighlyinterrelatedtoemployment
andeducationrequirements,accordingtothefindingsoftheNationalAssessment
ofAdultLiteracy(2003).Similarly,havinginmindthatEnglishisnecessaryfor
internationalcooperation,beingthepredominantmeansofcommunicationonthe
Internet,adultEFLeducationislikewisepopularinRussia,forexample,bothin
formalandinformalsettings(Biryukovaetal.,2015).Thedocumentknownas
Comparative framework from2005provides instructionsfor includingsecond
languageeducationatworkplacesinCanada,aswell(Gibb,2008).

Decades of efficient research have confirmed that attitudinal factors
considerablycontributed to theoutcomesof language learning.Therefore, the
implementation of an innovative teaching method that would only focus on
perfecting specific skills, without considering teachers’ opinions, beliefs and
practicalfindings, is deemed futile (Trigwell,Prosser,&Taylor, 1994), hence
teachers’ attitudes towards a particular subject matter are often regarded as
indispensable in educational research.Taking the scarcity of research dealing
withtherelationshipbetweenEFLteachingandandragogy(herebyandragogy
wemean adult education in general, even though the term usually denotes a
branchofeducationscience),aswellasthelifelonglearninginSerbianscientific
contextintoconsideration,ourstudyaimsatinvestigatingSerbianEFLteachers’
attitudestotheprinciplesofandragogyandthesignificanceoflifelonglearning,
ononehand,andpotential factorsaffecting suchattitudes,on theotherhand.
Afterabrief theoreticalbackground, the resultsof theconducted researchare
presentedanddiscussed.Finally,intheconcludingsectionsofthepaperimportant
implicationsforSerbianEFLclassroomsareunderscored,alongwiththelisted
limitationsofthecurrentstudyandsuggestionsforfutureresearch.

PRINCIPLESOFADULTEFLTEACHINGANDENGLISHASA
LIFELONGLEARNINGPHENOMENON

Thedifferencesbetweenteachingyoungandadultlearnershavelongbeen
recognizedinEFLmethodologyresearch,henceteacherswhoteachadultsare
advisedtofollowrecommendationsandprinciplesofadulteducation(Fleming
&Garner,2009).Adultsaresaidtodifferfromregularhigh-school,oruniversity
students,inthattheyareusuallyintrinsicallymotivatedandhavecleareducational
goalsset,aswellasaccumulatedlifetimeexperience.Theiropinionsandvalues
arewell-formed,thustheirperceptionsoftheworldshouldbecarefullyconsidered
andrespected,soastoavoidtheissuesofinsecurityandlackofself-confidence
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(Norris,2003).Chopra(1993)claimsthatevenasimplememoryofanegative
experiencefromthepastcancausetheturmoilofemotionsequalinintensityas
thecurrentnegativeevent,soitisrecommendabletoavoidunpleasantmemories
asmuchasitisnecessarytoavoidcreatingnewonesintheclassroom.Wemight
addthatthelatteristrueofallagesandnotrestrictedtoadultlearnersonly.It
seemsessential,atthebeginningofeverylanguagecourse,toestablishthetype
ofproficiencylearnersaimtoachieve,whetherfull,includingallfourlanguage
skills,orjustoral,orwritten,andadjustthegoalstolearners’individualabilities
(Celce-Muria,2001).

According to Quigley (1992), one of the main reasons why adults are
frequentlyreluctanttotakepartinlanguagelearningcoursesisthefactthatthey
cannotconnectcourseactivitiestotheircurrentlifesituation.Therefore,teachers
areadvisedtomakelearningmorestudent-oriented,sothatthelearningprogram
couldrespectlearnerneedsandcapabilities(Wrigley&Guth,1992).Moreover,
placinglessonsinameaningfulcontext,providingmoderninstructionalmethods
andtechnology,provedtobemoresuccessfulinachievingeducationalgoalswith
adults(Popp,1991).Knowinghowtobalancelearnerdifferencesanddevelop
criticalthinkingandmetacognitiveskillsislikewiseveryimportant,sincelearners
willeventuallybeabletotransfertheacquiredknowledgetoreal-lifesituations
moreeasily(Mikulecky&Drew,1991).Additionally,teachingreadingandwriting
shouldbepurposeful,andenoughpracticeaccompaniedbyfrequentdiscussions,
debatesandmeaningnegotiations,shouldbeallowed(Fingeret&Danin,1991).
The latter is especially relevant for EFL learning contexts, and other foreign
languagelearningcontexts,aswell.

Listeningandspeakingareallegedlythemostdifficultlanguageskillsto
attain.Themajoritystartslearningaforeignlanguagesothattheycouldmaster
speaking, slightly neglecting grammar in the process, hence explicit error
correctionshouldbeomitted,oratleastindirectandcautious(Blumberg,2013).
However,enhancingvocabularyproficiencyandenablingsufficientpracticeof
targetlanguagewordsandphrasesiswhatdefinitelyfacilitatescommunication
in an L2 (Laufer, 1997).Thus, providing studentswith interesting, attention-
grabbingandrelatablereadingmaterialisclaimedtoboostvocabularyknowledge,
andconsequentlyimprovecommunicativeskills(Krashen,2003).

Buildinga classroomatmospherewhere students canwork ingroupsor
pairs,exchange theirviews,anduse language for social interaction, results in
longerandmeaningfulsentenceproduction,andultimatelysuccessfullanguage
use (Lantoff,2006).Establishingpersonal relationshipof trustandconfidence
isparticularlyimportant,sothatlearnerscanfeelfreetoturntoteachersforany
queriesanduncertainties(Brookfield,2013).Exhibitingnoticeableinterestinthe
subject areaof teachingseems toconsiderablyaffect learners’motivationand
eagernesstoparticipate(Marshall,2012).Allinall,takingaholisticperspective
tolanguagelearning,enablinginquiry-basedlessonsandcurriculumnegotiation,
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along with providing authentic materials, facilitates adult learners’ language
acquisition(Schwarzer&Luke,2001).Furthermore,allowingoccasionaluseof
mothertongue(inourcaseSerbian)forexplanations,orvocabularyclarifications,
is advisable and directly related to confidence and anxiety issues (Cummins,
2000).

AsurveywithVietnameseadultEFLlearnersshowedlearnersthemselves
lackedconfidencebelievingthattheyweretoooldtoacquirelanguage,yetthey
wereregardlesshighlymotivated,probablyduetotheemploymentissues(Bernat,
2004). Educational background and motivational factors can strongly affect
performance,whichcanbeseeninastudybyHubenthal(2004),investigating
Russian adult learnerswhose current educational goals and attitudes reflected
their past educational experience. The importance of recognizing students’
cultural identityanddiversity isparticularlyevident inastudyonCambodian
womenbySkilton-Sylvester(2002).Relatedto theissuesof identityandself-
image,Jeon(2005)reportedonaKoreanmotherlearningEnglishtoestablishher
identityinanovelcommunity.

The number of studies dealing with teachers of adult EFL learners is
significantlysmallerinnumber,however.Studiesmostlydealwiththecorrective
feedbackemployedbyteachers(Panova&Lyster,2002),assessmenttechniques
for individual language skills (Brindley&Slatyer, 2002),or specially designed
teachingmethods, supportedby technological innovations, and their effecton
overallproficiency(Lee,2000).

CoskunandDemirel(2012)recognizefouraspectsofasuccessfullifelong
student: motivation, especially intrinsic, perseverance (the ability to continue
toachievegoalsdespiteobstacles),self-regulation(theabilitytomonitorone’s
progressandachievementsandtotakeactionwhenimprovementisnecessary)
andcuriosity(thedesiretoacquirenewknowledge).

The inevitable interpersonal and intrapersonal communication makes
learninglanguagesalifelongphenomenon,henceEFLstudieslikewisesupport
thenotionoflifelongcommitmenttoacquiringandimprovingreading,listening,
writing and speaking skills (Deveci, 2013). The benefits of language-related
lifelonglearningareparticularlyevidentinemploymentandeducationarea,as
wellaseverydayhomeactivities,as simpleasfindingdirections to thenewly
inventedgame(Amel,2014).

Thepresentstudyreliesontheresearchbytwoauthorsdealingwiththe
relationship between English language learning and andragogy (Wang, 2007;
Amel,2014).Thefirstoneoftheaforementionedstudiesdealtwiththepossibility
of implementing “Western” (related to European and American society)
andragogical principles to teachingEnglish in aChinese setting, and came to
the conclusion that Chinese teachers’ practice was more traditional than, for
example,American,especiallyregardingstudents’involvementinclassmaterial
andtopicselection.ThesecondpaperbyAmel(2014),setinAlgerianteaching
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context, focused on teachers’ awareness of the necessity of lifelong learning
andunderscored theneed forcontextualizedandproblem-solvingapproach to
learning,selfandpeerassessment,alongwithamoreefficientwayofusingthe
Internetandcomputertechnologyinclassrooms.

METHODOLOGY

TheAimoftheStudy

The present study aims at investigating Serbian EFL teachers’ attitudes
towards the principles underlying andragogy and the significance of lifelong
learning.Welikewisesoughttoexplorepotentialfactorsaffectingtheteachers’
attitudestowardstheimportanceoflifelonglearning,suchasgender,age,work
experience,levelofeducationandthefrequencyofteachingadultEFLlearners.
ThestudyisinspiredbysimilarresearchbyWang(2007)andAmel(2014),yet
in amodifiedway,with a different sample and additional analyses of factors
affectingteachers’attitudes.
ResearchQuestions

Theresearchrevolvesaroundseveralresearchquestions:
•	 What are Serbian EFL teachers’ attitudes towards andragogy? More

precisely,howdoSerbianEFLteachersfeelaboutseveralfactorsclaimed
tobeofnotableinfluenceinthelearningprocessofadultEFLlearners?

•	 WhatareSerbianEFLteachers’attitudestothesignificanceoflifelong
learning?

•	 Whichpersonalandprofessionalcharacteristicsofteacherscanpotentially
affecttheattitudestowardsthesignificanceoflifelonglearning?

Participants
Atotalof44EFLteachersfromSerbianprimaryandsecondaryschools

and universities from several cities: Belgrade, Jagodina, Cuprija, Paracin,
Kragujevac,Nis,Pozarevac,CacakandGornjiMilanovac,agreedtovoluntarily
participate in thestudy.Themajoritywas fromsecondaryschools (n=28),yet
therewerethoseteachinginprimaryschools(n=8),bothprimaryandsecondary
schools (n=5),anda fewatuniversities (n=3).Allof theparticipantshadhad
some experience teaching adults EFL learners, hence they were chosen for
thepresentstudy.Unfortunately,wewerenotabletocontacttheteacherswho
workedwithadultsonly,duetotemporalandspatialrestrictions.Theparticipants
ofthestudyweretheonlyoneswhowerecurrentlyavailabletous.Almostallof
themtaughtadultsindividually(n=41or93.18%)and32ofthemhadexperience
ofgroup lessonswithadults (72.73%). 14participants reported tohavebeen
continuouslyworkingwith adult learners (31.82%) and the rest of them said
theiradultteachingexperiencewasoccasional(30or68.18%).Amoredetailed
accountofthesampleispresentedinTable1.
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Table1.DescriptiveStatisticsfortheSampleofParticipants
Gender Age Work

Experience
Levelof
Education

Experiencewith
Adults

Male
18(40.9%)

Female
26(59.09%)

25-30yearsold
21(47.77%)

30-40yearsold
17(38.64%)

40-50yearsold
6(16.64%)

0-5years
17(38.64%)

5-10years
12(27.27%)

10-15years
7(15.9%)

15-20years
4(9.09%)

Over20years
4(9.09%)

B.A.
18(40.9%)

M.A.
23(52.27%)

PhD
3(6.82%)

TutoringType:

Individual
41(93.18%)
Group
32(72.73%)

Tutoring
Frequency:

Occasional
30(68.18%)
Continuous
14(31.82%)

Instruments

TheprimaryinstrumentsforobtainingSerbianEFLteachers’attitudeswere
twoquestionnairesadaptedfromrelevantstudies(Conti,1998;Wang,2007)and
(Amel, 2014), containing closed-ended questions,mostly 6-point Likert scale
(in thefirst case) and5-pointLikert scale statements, alongwith two ranking
questions(inthesecondcase).Thepermissionsforusingthequestionnaireswere
deemedunnecessarysincethequestionswereentirelypreservedintheiroriginal
form,yettheywerejoinedtogetherforthesakeofefficiencyofthequestionnaire
needforourparticularsample.Thefirstquestionnairewascodedfrom0=almost
alwaysto5=almostnever,andthesecondonewascodedfrom1=stronglyagree
to 5=strongly disagree. The Likert scale answers were chosen instead of the
originalpercentagecountforthesecondsurvey(Amel,2014),becausewefound
thatgroupingteachersintotwogroupsonly(agree/disagree)wastoorigidand
didnotallowdegreesofopinion(Schuman&Presser,1981).Havingtheafore
discussedrelevantresearchinmind,thefirstquestionnairecontainedstatements
exploringfactorsrelatedtothewayteachersregardtheincorporationoflearner-
centredactivities,personalizing instruction, relatingknowledge tobeacquired
to the existent experience, assessing student needs, climatebuilding, learners’
participation in the learning process and flexibility for personal development
(Conti,1998;Wang,2007).Thestatementswereprecededbyasetofpersonal
andprofessionalinformationquestions,relatedtogender,age,workexperience,
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levelofeducationandadult tutoringexperience.Thequestionnaireinstrument
was chosen due to its acclaimed time and cost-efficiency, and efficiency in
obtaining large-scale data from a great number of participants (Nunan, 1999;
Brown,2001).

ProcedureandDataAnalysis

ThequestionnairesweredistributedpersonallyorviaemailfromDecember
2014toOctober2015.Theestimatedtimeforcompletingthequestionnaireswas
thirtyminutes.

The obtained data were later analysed by calculating medians of the
responses.Theanswerswerereverselycodedwhennecessary.Basedontheresults
oftheattitudestowardsthesignificanceoflifelonglearning,theparticipantswere
dividedintothreegroups(thosethatmostlyagree,mostlydisagreeandneither
agree,nordisagree)toperformadditionalstatisticalanalysesthatwouldmeasure
theeffectoftheselectedfactorsonteachers’attitudestowardslifelonglearning.
Thecut-offpointsamongthegroupsweredeterminedbycountingthenumber
ofresponses,relyingonthesuggestionsbyWang(2007)andAmel(2014).The
requireddescriptivestatistics,percentagecounts,Mann-WhitneyUandKruskal-
WallisHtests(thedependentvariablebeingcontinuous)wereperformedusinga
SPSSversion20.0statisticalsoftwarepackage.

RESULTSANDDISCUSSION

Thefirstinvestigatedfactorinthequestionnairepertainedtolearnercentred
activities, and the results are shown inTable 2. Themajority of respondents
reportedtobeusingappropriateformsofdisciplinaryactionwhenitisneeded
and that they emphasized teaching knowledge in class, i.e. that they acted as
a sourceof knowledge for students.Tests represent a predominantmethodof
evaluating students andmostly written tests are used to assess the degree of
academicgrowthratherthantoindicatenewdirectionsforlearning,whichmay
betheresultoftraditionalteachingapproachesandtestingcriteria.Theteachers
saytheyidentifytheeducationalgoalsoftheirstudentsandtrytomotivatethem
byconfronting themduring thediscussions.However,our respondentsdonot
prevailingly use what history has proven that adults need to learn as their
chiefcriteriaforplanninglearningepisodes,whichmayresultfromthelackof
knowledge,orthefactthattheycombinedifferentapproaches. Themajority
ofteachersclaimtousemethodsthatfosterquiet,productivedeskwork,yetitis
particularlyalarmingthatthemajorityofrespondentsusethesamematerialthey
use inprimaryandsecondaryschools.The fact thatmany teachersoften  fail
tomeasureastudent’slong-termeducationalgrowthbycomparinghis/hertotal
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achievementinclasstohis/herexpectedperformanceasmeasuredbynational
normsfromstandardizedtests,probablyresultsfromthelackofclearlydefined
nationalstandardsinEFLteachingandlearning.Therespondentsfairlydisagree
thatmemorizationleadstogreaterautonomyinthinking.Generally,judgingby
theresultsoftheconductedsurvey,wecouldsaythatSerbianEFLteachers’base
their lessons on learner centred activities, yet there is room for improvement
especiallyintermsofformsofevaluationandteachingmaterials.

Table2.ResultsoftheQuestionnaireforFactor1:LearnerCentredActivities
(0=almostalways,5=almostnever)

Statement Median IqR
Iuseappropriateformsofdisciplinaryactionwhenitis
needed. 1 1.00

Iemphasizeteachingknowledgeinclass. 2 1.00
Iidentifytheeducationalobjectivesofeachofmystudents. 3 1.75
Iplanunitsthatdifferaswidelyaspossiblefrommystudents’
socio-economicbackgrounds. 3 1.00

Itrytomotivatestudentsbyconfrontingthemduringgroup
discussionswiththeirclassmates. 2 1.00

IuseonebasicteachingmethodbecauseIhavefoundthat
mostadultshavesimilarlearningstyles. 2 1.00

Iusewrittenteststoassessthedegreeofacademicgrowth
ratherthantoindicatenewdirectionsforlearning.


2 1.00

Iusewhathistoryhasproventhatadultsneedtolearnasmy
chiefcriteriaforplanninglearningepisodes. 3 1.00

Iusemethodsthatfosterquiet,productivedeskwork. 2 1.00
Iusetestsasmychiefmethodofevaluatingstudents. 1 1.00
Iusematerialsthatwereoriginallydesignedforstudentsin
elementaryandsecondaryschools. 3 1.00

Imeasureastudent’slong-termeducationalgrowthby
comparinghis/hertotalachievementinclasstohis/her
expectedperformanceasmeasuredbynationalnormsfrom
standardizedtests.

3 1.00

Ibelievememorizationcanfostergreaterautonomyin
thinking. 3 1.00

Having inmind the responses to the questionnaire,we can say that the
investigated participants tend to personalize instruction for adult learners in
general (Table 3), yet they do not accommodate their teaching approach that
often,anddonotusedifferentmaterialswithdifferentstudents,whichcanbe
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duetothelackoftimeduringtheclass,orduetoinadequatepreparation.The
majorityof respondentsallowstudentsmore time tocomplete the taskswhen
necessary, they adapt their teaching goals depending on students’ abilities,
and let each student work at their own pace. They encourage the search for
real-life examples, provide assignments related to real-life situations, and
encourage competition among students. The fact that teachers mostly use
lecturingasthebestwaytopresentsubjectmaterialandassignoneandthesame
tasktoallstudentsdoesnotexactlygoinlinewiththerestoftheanswersrelated
tothefactorofpersonalizinginstruction,however,thesituationmaystemfrom
the remainsof traditional ex-cathedra teachingmethods appliedby their role-
modelteachers,orbytemporalandcurriculumrestrictions.

Table3.ResultsoftheQuestionnaireforFactor2:PersonalizingInstruction
(0=almostalways,5=almostnever)

Statement Median IqR
Iallowseniorstudentsmoretimetocompleteassignments
whentheyneedit. 1 1.00

Iuselecturingasthebestmethodofpresentingmysubject
materialtoadultstudents. 1 2.00

Iusedifferentteachingtechniquesdependingonthestudents
beingtaught. 3 1.00

Ileteachstudentworkathis/herownpaceregardlessofthe
amountoftimeittakeshimher/tolearnanewconcept. 2 1.00

Igearmyinstructionalobjectivestomatchtheindividual
abilitiesandneedsofthestudents. 2 1.00

Iallowastudent’smotivesforparticipatingincontinuing
educationtobeamajordeterminantintheplanningoflearning
objectives.

1 0.75

Igiveallstudentsinmyclassthesameassignmentonagiven
topic.


0 0.00

Iencouragecompetitionamongmystudents. 0 1.00
Iusedifferentmaterialswithdifferentstudents. 3 1.00
Iencourageasearchforreal-lifeexamples,develop
assignmentsrelatedtoreal-lifesituationsandembedthe
contentofmycourseineverydaylife.

1 2.00

Generally,SerbianEFLteacherssaytheyrelatewhattheyteachtostudents’
existent experience (Table 4), including planning lessons considering prior
experience of students, developing learner autonomy, encouraging reflections
aboutthesocialissues,organizingactivitiessimilartotheonesencounteredin
everydaylife,andteachingunitsabouttheproblemsofeverydayliving.
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Table4.ResultsoftheQuestionnaireforFactor3:RelatingtoExperience
(0=almostalways,5=almostnever)

Statement Median IqR
Iplanlearningepisodestotakeintoaccountmystudents’
priorexperience. 2 1.00

Iplanactivitiesthatwillencourageeachstudent’sgrowth
fromdependenceonotherstogreaterindependence. 1 1.00

Iencouragemystudentstoaskquestionsaboutthenature
oftheirsociety. 2 1.00

Iorganizeadultlearningepisodesaccordingtothe
problemsthatmystudentsencounterineverydaylife. 2 1.00

Ihelpstudentsrelatenewlearningtotheirprior
experiences. 2 1.00

Iteachunitsaboutproblemsofeverydayliving. 2 2.00

Eventhoughindividualconferencesforidentifyingstudentneedsarenotso
frequentamongourrespondents,thesampledteachersgenerallyassessstudent
needswell,ifweweretojudgebytheprovidedanswers(Table5).Theyreportto
behelpingstudentsdiagnosethegapsbetweentheirgoalsandtheirpresentlevel
ofperformance,counselingstudentsinformally,andhelpingthemdevelopshort-
range,aswellaslong-rangeobjectives.Organizingindividualconferencesisnot
avery frequentpracticeamongSerbianEFL teachersand thismaybecaused
by spatial and temporal inconveniences,which is perhaps the reasonwhy the
majorityofourrespondentsreportedtohavehadthemonlyoccasionally.

Table5.ResultsoftheQuestionnaireforFactor4:AssessingStudentNeeds
(0=almostalways,5=almostnever)

Statement Median IqR
Ihelpstudentsdiagnosethegapsbetweentheirgoalsand
theirpresentlevelofperformance. 1 2.00

Icounselstudentsinformally. 1 1.00
Ihaveindividualconferencestohelpstudentsidentifytheir
educationalneeds. 3 1.75

Ihelpmystudentsdevelopshort-rangeaswellaslong-range
objectives. 1 0.00

Theteachersinourstudyinvestefforttobuildpositivelearningatmosphere
(Table6),byencouragingdialogue,usingadultcompetencesalreadyin-builtto
reachdesiredgoals,andallowingstudentstotakebreaksfairlyoften.Itseems
particularlyencouragingthattherespondentsaccepterrorsasanaturalpartofthe
learningprocess,anddesignactivitiesthatbuildstudents’self-esteemandsense
ofaccomplishmentwhiledeliveringcoursecontent.
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Table6.ResultsoftheQuestionnaireforFactor5:ClimateBuilding(0=almost
always,5=almostnever)

Statement Median IqR
Iencouragedialogueamongmystudents. 0 1.00
Iutilizethemanycompetenciesthatmostadultsalready
possesstoachieveeducationalobjectives. 0 1.00

Iaccepterrorsasanaturalpartofthelearningprocess. 0 1.00
Iallowmystudentstotakeperiodicbreaksduringclass. 3 1.00
Idesignactivitiesthatbuildstudents’self-esteemandsense
ofaccomplishmentwhiledeliveringcoursecontent. 2 1.00

Whenitcomestotheissueofinvolvingstudentsinthelearningprocess
andlessonplandecisionmaking(Table7),thesurveyedteachersofEnglish
seemtoallowstudents’participationwhenitcomestolessonplanningand
teachingmaterialselection,yettheydonotseemsoeagertoacceptstudents’
involvementinevaluation.Reportedly,theyletstudentsidentifyproblems
thattheywishtosolveanddiscusscurricularpriorities,buttheyuselearning
contractswhenassessingadultstudents’learninglessoften.

Table7.ResultsoftheQuestionnaireforFactor6:ParticipationintheLearning
Process(0=almostalways,5=almostnever)

Statement Median IqR
Iallowstudentstoparticipateindevelopingthecriteriafor
evaluatingtheirperformanceinclass. 3 1.00

Iarrangetheclassroomsothatitiseasyforstudentsto
interact. 1 1.00

Iallowstudentstoparticipateinmakingdecisionsaboutthe
topicsthatwillbecoveredinclass. 2 1.00

Ihavemystudentsidentifyproblemsthattheywishtosolve. 2 2.75
Inegotiatecurricularprioritieswithmyadultstudentsatthe
beginningofeachcourseIteach. 1 1.75

Iuselearningcontractswhenassessingadultstudents’
learning. 3 2.00

Iinvolveadultstudentswhenplanninglessons. 3 1.00

Judgingbytherespondents’answers,wenoticethatSerbianEFLteachers
inourstudydonotallowmuchflexibilityforpersonaldevelopment(Table8).
Namely, theysaytheyare theprovidersofknowledgeandstrictlystickto the
instructionalobjectiveswrittenatthebeginningofthecourse,whichmaybea
signof inflexibility,butalsoof theoutside restrictions in termsofcurriculum
planningandinstitutionalrequirements.Theylikewisetendtomaintainawell-
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disciplinedclassroomto reduce interference to learningandavoiddiscussions
ofcontroversial issuesand issues related tostudents’ self-image,whichmight
beexplainedbyteachers’desiretopreventseriousconfrontationsandeventual
unpleasantclassroomatmosphere.

Table8.ResultsoftheQuestionnaireforFactor7:FlexibilityforPersonal
Development(0=almostalways,5=almostnever)

Statement Median IqR
Iprovideknowledgeratherthanserveasaresourceperson. 2 2.00
IsticktotheinstructionalobjectivesthatIwriteatthe
beginningofaprogram. 1 1.75

Imaintainawell-disciplinedclassroomtoreduce
interferencetolearning. 2 1.00

Iavoiddiscussionofcontroversialsubjectsthatinvolve
valuejudgments. 2 1.00

Iavoidissuesthatrelatetothestudent’sconceptofhimself/
herself. 2 1.00

ComparingtheresultsofourstudytotheonedonebyWang(2007),we
noticethatSerbianteachersaremorepronetoacceptingtheprinciplesofWestern
andragogy, than theirChinesecolleagues,which isunderstandable, ifwe take
cultural,socialandgeographicalfactorsintoconsideration.However,thereare
many points of agreement between the two groups of investigated teachers,
especiallyregardingtheoverallteacher-centredorganizationoflessons.

ThesecondpartofourresearchwasrelatedtotheattitudesofSerbianEFL
teacherstothesignificanceoflifelonglearning.TheresultsarepresentedinTable
9.ThemajorityofourparticipantsagreelearningEnglishishelpfulanditshould
bealifelongphenomenon.TheteacherslikewisebelievethattheInternetshould
beapartofregularassessmentprocedures.However,itseemsdiscouragingthat
teachersthinkthatstudents’generalaimistopasstheexam,andthattheycease
learningEnglish after they have completed a course or entire schooling.The
majorityofteachersagreethatlifelonglearningshouldbemadeanimportantpart
ofeducationalpolicy,nevertheless, theypredominantlydisagreethatsufficient
measuresarebeingtakenbypolicymakerstoarrestthelossofEnglishlanguage
skills.TheresultsprevailinglyagreetothefindingsbyAmel(2014),indicating
thatteachersfrombothAlgeriaandSerbiarecognizetheneedformakingEnglish
alifelonglearningphenomenon.

62

DanicaM.JerotijevićTišma



Table9.ResultsoftheQuestionnaire:AwarenessoftheSignificanceofLifelong
Learning(1=stronglyagree,5=stronglydisagree)

Statement Median IqR
LearningEnglishasaForeignLanguagehelpsstudentsina
significantway. 1 0.66

LearningEnglishshouldbealifelongphenomenon. 1 0.78
StudentsusuallycontinuetheprocessoflearningEnglisheven
aftertheyhavepassedoff. 3 1.46

Lifelonglearningshouldbemadeanimportantpartof
educationalpolicy. 2 1.24

Sufficientmeasuresarebeingtakenbypolicymakerstoarrest
thelossofEnglishlanguageskills. 4 0.77

Moderncommunicationfacilitiesliketheinternetshouldbe
partoftheassessmentprocedure. 2 0.88

StudentsgenerallythinkitissufficienttolearnEnglishjustto
getthroughtheexam. 2 1.49

Whentheparticipantswereaskedwhatbenefitsmightbeaccruedtothose
interestedinmakingthelearningofEnglisha lifelongexperience,allof them
agreedthatitcouldhelpthemintheirprofessionallife(44or100%)orgainhigher
education(40or90.9%).Interestinglyenough,morethanahalfoftheteachers
saidlearningEnglishcontinuouslyfortherestofone’slifecouldhelponeenjoy
itjustforthepleasureofit(28or63.64%),yetonly5ofthem(or11.36%)said
itcouldmakethembettercitizens.Theresultsdivergefromthepreviousstudy
(Amel,2014),inthatalargerpercentageofSerbianteachersbelievesthatEnglish
couldhelpstudentsintheirprofessionallife,orgainhighereducation.

The final question for the participantswas to rank the approaches they
thoughtcouldeffectivelyhelpintheachievementofthegoaloflifelonglearning
in the order of their effectiveness.The approacheswere ranked based on the
meansofall therankings,hence theapproachwith the lowestmean ison top
position,andwith thehighestmean isat thebottom.Resultsarepresented in
Table10.Wenoticethatthehighestrankedapproachforadultstoachievetheaim
oflifelonglearningiscriticalself-awareness,followedbyreflectivepracticeand
student-regulatedlearning.Theparticularlyinterestingfactisthatourparticipants
rankedteacher-regulatedlearninganddevelopmentofuncertaintymanagement
asthelowestinorderofimportance,whichcouldindicatethatteachersfeeladult
learners themselvesare fundamentally responsible for thecontinuous learning
and the very teachers have little effect and almost negligible role, compared
totherestoftheapproachesontherankingscale.Ourfindingsdifferfromthe
rankedresponsesfromthepreviousstudybyAmel(2014),meaningthatSerbian
EFL teachers have slightly different priorities from theirAlgerian colleagues.
Thereasonsmaystemfromdiversesources:nationalandculturalbackground,
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educational policies, applied teaching approaches, general attitudes to and
familiaritywithandragogy,etc.

Table10.RankingoftheApproachesAccordingtotheEffectivenessin
AchievingtheGoalofLifelongLearning

Rank Approaches Mean SD
1. Criticalself-awareness 1.82 1.72
2. Reflectivepractice 2.84 2.11
3. Student-regulatedlearning 3.23 0.94
4. LearningthroughWorldWideWeb 3.60 1.06
5. Peer-andself-assistedlearning 4.68 1.49
6. Promotingcriticalthinking 5.93 1.40

7. Highlycontextualizedlearning
neededinpracticallife 7.11 1.81

8. Productivelearningpractice 7.55 1.45

9. Teachers’continuinglearningofnew
research 8.66 1.12

10. Teachingtheskilloflearning-to-learn
(teachinglearningstrategies) 10.11 1.33

11. Studentsupportserviceslikelibraries
andlearningresourcecenters 11.23 1.05

12. Task-orientedlearning(problem-
basedlearning) 11.98 1.15

13. Process-orientedteaching 13.09 0.47
14. Teacher-regulatedlearning 13.80 1.27

15. Developmentofuncertainty
management 14.30 1.27

To measure the effect of several factors on the participants’ attitudes
towardsthesignificanceoflifelonglearning,weperformedadditionalstatistical
testing for each of the independent variables (gender, age, work experience,
levelofeducationand frequencyof teachingadults)describedmoreprecisely
inTable11.Theagebandsweredeterminedbasedontheavailablesample.The
percentagecountsfortheattitudestothesignificanceoflifelonglearningwere
providedforeachofthegivenvariable,anditisimportanttonotethattheTable
11onlyprovidesthesummaryforindependentvariables.
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Table11.AttitudestoSignificanceofLifelongLearningAcrossDifferentFactors
(%)

Attitudes Gender Age Work
Experience

Levelof
Education

Tutoring
Frequency

Mostly
positive
(n=28)

Male
46.43
Female
53.57

25-30
82.14
30-40
17.86
40-50
/

0-560.71
5-1032.14
10-157.14
15-20/
Over20/

B.A.35.71
M.A.60.71
PhD3.57

Occasional
92.86
Continuous
7.14

Mostly
negative
(n=6)

Male
33.33
Female
66.67

25-30
/
30-40
50.0
40-50
50.0

0-5/
5-10/
10-15/
15-2033.33
Over20
66.67

B.A.50.0
M.A.33.33
PhD16.67

Occasional
/
Continuous
100.0

Neither
positive
nor
negative
(n=10)

Male
30.0
Female
70.0

25-30
10.0
30-40
20.0
40-50
/

0-5/
5-1050.0
10-1530.0
15-2020.0
Over20/

B.A.50.0
M.A.40.0
PhD10.0

Occasional
40.0
Continuous
60.0

Mann-WhitneyUtestwasperformedtomeasuretheeffectofgenderand
investigatewhether there is a statistically significant difference betweenmale
and female respondents regarding their overall attitude to lifelong learning,
determinedbycomparingtheresponsesmostlypositive/negative,neitherpositive
nornegative.Thedifferenceprovedtobenotstatisticallysignificant,whatsoever
(U=0.500p=1.000),thusweconcludedthatgenderdoesnotconsiderablyaffect
theattitudestowardslifelonglearning.

Kruskal-Wallis H test presented age as a statisticallysignificant factor
(𝜒2=25.487p=0.005),yettheversionofSPSSathanddidnotallowfurtherpost-
hocexaminationstodeterminetheexactgroupsbetweenwhichthereisstatistical
significance.Basedonthevisibleresults,wecanonlysaythatthegroup20-30
yearsofagegenerallyshowsmorepositiveattitudes to lifelong learning, than
the30-30yearsofagegroup.Thedifferencemayhaveresultedfromtheactual
difference in attitudes of our respondents, or due to a methodological issue,
relatedtotheformulationofstatements,orclassificationofrespondentsbasedon
theiranswers.Likewise,thenumberofrespondentswiththeexpressednegative
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attitudetolifelonglearningwasperhapstoosmall,henceunreliable.Additional
researchisnecessarytoobtainmorevalidconclusions.

Furthermore,wetestedtheeffectofworkexperienceandlevelofeducation
ontheopinionsregardinglifelonglearning.TheresultsoftheKruskal-WallisH
testmeasuringtheeffectofworkexperienceprovedthatworkexperienceisa
statisticallysignificantfactoraffectingteachers’attitudes(𝜒2=28.273p=0.005).
Again,with no available post-hoc results,we canonly notice that therewere
visibledifferencesintheattitudestolifelonglearningbetweengroupsof0-5and
10-15yearsofexperience,aswellasbetweenthegroupof5-10and10-15years
of experience. The groups comprising teachers with less teaching experience
generallyreportedmorepositiveattitudestolifelonglearning,yetfurtherresearch
isnecessarytoreachmorereliableconclusions.

Unlike age and work experience, level of education proved to be not
statistically significant factor affecting the attitudes towards lifelong learning,
since the between group significance (𝜒2=0.266 p=0.875) showed lack of
statisticalsignificance.

TheMann-WhitneyUtestoftheeffectoffrequencyofworkingwithadult
EFLlearnersonteachers’attitudestothesignificanceoflifelonglearningproved
tutoringfrequencytobethestatisticallysignificantfactor(𝜒2=12.000p=0.000),
i.e.therewerestatisticallysignificantdifferencesinresponsesbetweenthegroup
ofteacherswhotaughtadultsoccasionally,andtheoneswhodiditcontinuously.
Generally, teachers from the latter group expressedmore negative, or neither
negativenorpositiveattitudes to the importanceof lifelong learning, than the
teachersworkingoccasionallywithadults.Thismayhavebeentheresultofsome
teachers’negativeexperienceofworkingwithadults,ortheparticularnegative
attitudesduetopersonalityissues.Again,furtherresearchseemsprerequisiteto
establishmorereliableconclusions.

CONCLUSION

ThecurrentstudyattemptedatinvestigatingSerbianEFLteachers’attitudes
to the principles of andragogy and the significance of lifelong learning.We
furtheraimedatdeterminingthepossiblefactorsaffectingtheteachers’attitudes
towardslifelonglearning.Atotalof44teachersworkingatprimary,secondary
andtertiarylevelofeducationinseveralSerbiancities,havingatleastoccasional
experienceofworkingwith adultEFL learners, participated in the study.The
primary instruments for obtaining datawere twoquestionnaires adapted from
Conti (1998),Wang (2007) andAmel (2014).Data collectionwas performed
fromDecember2014toOctober2015,andtheresultswerelaterquantitatively
andqualitativelyanalyzed.
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The obtained findings related to the attitudes towards the principles of
andragogy are similar to the conducted research byWang (2007) in certain
aspects,yettherearedivergentfindings,mostlyrelatedtothefactthatSerbianEFL
teachersaremoreeagertoacceptandapplyadulteducationrecommendations.
Moreconsiderableagreement,nevertheless,wasfoundcomparingSerbianEFL
teachers’attitudestolifelonglearningtothepreviouslyderivedconclusionsby
Amel(2014).Exceptfortherankingofapproachesaccordingtotheireffectiveness
inachievingthegoaloflifelonglearning,therestoftheresultsmostlyconfirm
thepreviousresults,differing,understandably,inthedistributionofpercentage
andmeanresponses.

Additionalanalysesperformedtoinvestigatefactorspotentiallyaffecting
theparticipants’attitudestothesignificanceoflifelonglearningprovedgenderand
levelofeducationtobenotstatisticallysignificant,while,age,workexperience,
andadulttutoringfrequencywereshownasstatisticallysignificantinfluenceson
theteachers’attitudes.Theexistentnegativeattitudestolifelonglearning,though
fairlyscarce,couldhaveresultedfrompersonalnegativeexperience,inadequately
appliedteachingapproaches,orsimplyrelevantknowledgedeficiency.

TheresultsofthepresentstudyhaveimportantimplicationsforadultEFL
educationinSerbiancontext.Moreattentionshouldbepaidtointroducingmore
suitableteachingmaterialthatwouldincreaselearners’interest,aswellastothe
testingformat,thatwilldirectstudentstofurtherlearningalongwithproviding
themwiththeinformationaboutthecurrentprogress.Teachersneedtoworkon
developingtheirrole,moreasaninformationresource,ratherthanasknowledge
providers. Furthermore, extensive research and practice is necessary in order
for teachers to familiarize themselveswith the fundamental notions regarding
adulteducation.StudentsshouldbecomeawarethatlearningEnglishisalifelong
phenomenonandthatitshouldcontinueafterschooling,henceEFLteachersmay
playthecrucialroleinfamiliarizingstudentswiththewaystofacilitatelearning
andenablethemtocontinuetheirEFLeducationautonomously.

The possible limitations of the present study lie in the relatively small
number of participants and the design of the instruments. Perhaps including
several open-ended questions would have provided more revealing pieces of
information.Moreover, thechosen samplecouldhave includedmore teachers
withlongerexperienceofworkingwithadultscontinuously.

Futurestudiesmayfocusonotherpsychological,educationalandsocio-
economic factors influencing the negative attitudes to lifelong learning, even
though they were scarce in our research. Furthermore, future papers may
investigate the effects of the preferred and applied teaching approaches of
teachersandtheaforementionedpsychologicalandeducationalfactorsontheir
attitudes towards learner centred activities, personalizing instruction, relating
teachingtoexperience,assessingstudentneeds,climatebuilding,participation
inthelearningprocessandflexibilityforpersonaldevelopment.
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STAVOVISRPSKIHNASTAVNIKAENGLESKOGKAOSTRANOG
JEZIKAPREMAANDRAGOGIJIIZNAČAJUDOŽIVOTNOGUČENJA

Rezime

U radu se ispituju stavovi srpskih nastavnika engleskog kao stranog
jezikapremaandragogijiiznačajudoživotnogučenja.Takođesmopokušalida
istražimomogućefaktorekojiutičunadatestavove,poputpola,godinastarosti,
nivoaobrazovanja,iskustvaiučestalostiradasaodraslima.Stogasmosproveli
istraživanjezasnovanonadveanketeizprethodnihstudijaVenga(2007)iAmel
(2014).Statistička analiza dobijenih podataka pokazala je pozitivne stavove
prema primeni andragogije u nastavi sa odraslim učenicima engleskog kao
stranogjezikauopšteuzev,kaoipremadoživotnomučenju.Štosetičefaktora
kojipotencijalnoutičunastavovepremadoživotnomučenju, iskustvo,godine
starostiiučestalostradasaodraslimasusepokazalikaostatističkiznačajni,dok
su razlike među polovima i nivoima obrazovanja proizvod puke slučajnosti.
Nakrajuradasetakođepotcrtavajuimplikacijeodposebnogznačajazasrpske
nastavnikeengleskogkaostranogjezikakojiradesaodraslima.

Ključnereči:andragogija,doživotnoučenje, srpskinastavniciengleskog
kaostranogjezika,stavovi,faktori.
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